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Course Goals and Objectives
This course is designed to provide students with a background in applied behavior analysis with advanced knowledge of the history and relevant literature pertaining to the influence and impact of applied behavior analysis in the field of early childhood development and intervention.  The course will provide students with opportunities to analyze the current status of the field and identify profitable directions through which behavior analysts can improve existing approaches and influence systems of early intervention.  The course will provide a survey of key findings and approaches in early childhood education and early childhood special education, and an historical overview of behavior analytic contributions to this literature.  The course will examine different strategies that behavior analysts have used to conduct early intervention, including clinic, center and home-based strategies, and it will include an examination of current topics and controversies that affect the field.

Through participation in this course, students will be able to:

1.
Describe key features in the development of early childhood education for children with disabilities over the past 50 years.

2.
Identify and explain important contributions of applied behavior analysis in the practice of early childhood education and intervention.

3.
Describe major categories of behavior analytic approaches to early intervention for children with disabilities.

4.
Describe major categories of behavior analytic approaches to early intervention for children with serious disruptive behaviors.

5.
Identify and explain important areas of future research in applied behavior analysis as it relates to early intervention.

6.
Identify and explain important areas of future research in applied behavior analysis as it relates to policy and systems change in early childhood education, including early childhood special education and intervention.

7.
Participate constructively in the development of a grant proposal designed to promote systems change and incorporate behavior analytic perspectives in the operation of system-wide services for young children and their families.

Required Texts and Readings
1.
TEXT:
Hart, B., & Risley, T.R. (1999).   The social world of children learning to talk.  Baltimore: Paul H. Brookes Publishers.

2. Additional readings (articles and chapters) are listed under the Course Schedule.

3. Each student will also be responsible for identifying one article from the current research literature (published since 1993) that involves applied behavior analysis, a single-subject experimental design, and at least two research participants who are younger than 5 years of age.  The student will be responsible for bringing the article to class (so it is available for classmates and instructors) one week prior to the scheduled class discussion, and then leading a 30-minute discussion of the article on the scheduled discussion day.

Course Outline
In general, the course will follow this sequence:

Unit I.

Early Childhood Development and Early Childhood Intervention: Background and Perspectives

Unit II.

Applied Behavior Analysis in Early Intervention - Historical Perspectives and Prominent Approaches

Unit III.
Issues and Controversies Related to Behavior Analysis and Early Intervention

In addition, a focus throughout the course will be on producing a contribution to current practice.  This focus will be manifested largely in the development of a grant proposal designed to address a major problem affecting the delivery of effective services to young children and their families.

Course Schedule
(Note: As a general rule, all class sessions will include a section for class discussion of readings and early intervention issues, and a section on the grant proposal project)

(1) Week of May 14:

Introduction to course.  Review of syllabus.  General discussion of early intervention background, issues, and trends.  Introduction to grant proposal project.

(2) Week of May 21

Discussion of Readings:

*  Caldwell, B.M. (1970).  The rationale for early intervention.  Exceptional Children, 36, 717-726.

*  Scarr, S., & Arnett, J. (1987).  Malleability: Lessons from intervention and family studies.  In J. Gallagher & C.T. Ramey (Eds.), The malleability of children (pp. 71-84). Baltimore, MD: Paul H. Brookes.

*  Zigler, E., & Freedman, J.  (1987).  Early experience, malleability, and Head Start.  In J. Gallagher & C.T. Ramey (Eds.), The malleability of children (pp. 85-95). Baltimore, MD: Paul H. Brookes.

(3) Week of May 28

Discussion of Readings:

*  Campbell, S.B. (1995).  Behavior problems in preschool children: A review of recent research.  Journal of Child Psychology and Psychiatry, 36, 113-149.

*  Horner, R.H., Carr, E.G., Strain, P.S., Todd, A.W., & Reed, H.K. (2000).  Problem behavior interventions for young children with autism: A research synthesis.  National Academy of Sciences Committee on Early Interventions for Children with Autism.

*  Kaiser, A.P., & Hester, P.P. (1997).  Prevention of conduct disorder through early intervention: A social-communicative perspective.  Behavioral Disorders, 22, 117-130.

(4) Week of June 4

Discussion of Readings:

*  Bijou, S.W., Peterson, R.F., & Ault, M.H.  (1968).  A method to integrate descriptive and experimental field studies at the level of data and empirical concepts.  Journal of Applied Behavior Analysis, 1, 175-191.

*  Hart, B.M., Reynolds, N.J., Baer, D.M., Brawley, E.R., & Harris, F.R. (1968).  Effect of contingent and non-contingent social reinforcement on the cooperative play of a preschool child.  Journal of Applied Behavior Analysis, 1, 73-76.

*  Hart, B.M., & Risley, T.R.  (1975).  Incidental teaching in the preschool.  Journal of Applied Behavior Analysis, 8, 411-420.

*  Porterfield, J. K., Herbert-Jackson, E., & Risley, T. R. (1976).  Contingent observation: An effective and acceptable procedure for reducing disruptive behavior of young children in a group setting.  Journal of Applied Behavior Analysis, 9, 55-64.

(5) Week of June 11

Discussion of Readings:

*  Brown, W.H., Fox, J.J., & Brady, M.P. (1987).  Effects of spatial density on 3- and 4-year-old children=s socially directed behavior during freeplay: An investigation of a setting factor.  Education and Treatment of Children, 10, 247-258.

*  English, E., Goldstein, H., Shafer, K., & Kaczmarek, L. (1997).  Promoting interactions among preschoolers with and without disabilities: Effects of a buddy skills-training program.  Exceptional Children, 63, 229-243.

*  Koegel, L.K., Koegel, R.L., Harrower, J.K., & Carter, C.M. (1999).  Pivotal response intervention I: Overview of approach.  Journal of the Association for Persons with Severe Handicaps, 24, 174-185.

*  McGee, G.G., Almedia, C., Sulzer-Azaroff, B., & Feldman, R.S. (1992).  Promoting reciprocal interactions via peer incidental teaching.  Journal of Applied Behavior Analysis, 25, 117-126.

*  Wolery, M.R., & Brookfield-Norman, J. (1988).  (Pre)academic instruction for handicapped preschool children.  In S.L. Odom, & M.B. Karnes (Eds.), Early intervention for infants and children with handicaps: An empirical base (pp. 109-128).  Baltimore, MD: Paul H. Brookes.

(6) Week of June 18

Discussion of Reading:

TEXTBOOK - Hart & Risley

(7) Week of June 25

Discussions of Readings:

Student Selections (2)

*  Dunlap, G., & Fox, L.  (1999).  A demonstration of behavioral support for young children with autism.  Journal of Positive Behavior Interventions, 1, 77-87.

*  Dunlap, G., & Fox, L. (1999).  Supporting families of young children with autism.  Infants and Young Children, 12, 48-54.

*  Fox. L., Dunlap, G., & Philbrick, L.A.   (1997).  Providing individual supports to young children with autism and their families.  Journal of Early Intervention, 21, 1-14.

*  Risley, T.R. (1997).  Family preservation for children with autism.  Journal of Early Intervention, 21, 15-16.

*  Wolery, M. (1997).  A model for developing individualized services.  Journal of Early Intervention, 21, 17-19.

(8) Week of July 2

Discussions of Readings:

Student Selections (2)

*  Carta, J.J., Schwartz, I.S., Atwater, J.B., & McConnell, S.R. (1991).  Developmentally appropriate practice: Appraising its usefulness for young children with disabilities.  Topics in Early Childhood Special Education, 11, 1-20.
*  Fox, L., Hanline, M.F., Vail, C.O., & Galant, K.R. (1994).  Developmentally appropriate practice: Applications for young children with disabilities.  Journal of Early Intervention, 18, 23-257.
*  Johnson, J.E., & Johnson, K.M. (1992).  Clarifying the developmental perspective in response to Carta, Schwartz, Atwater, & McConnell.  Topics in Early Childhood Special Education, 12, 439-457.

*  Lamorey, S., & Bricker, D.D. (1993).  Integrated programs: Effects on young children and their parents.  In C.A. Peck, S.L. Odom, & D.D. Bricker (Eds.), Integrating young children with disabilities into community programs: Ecological perspectives on research and implementation (pp. 249-270).  Baltimore: Brookes.

(9) Week of July 9

Discussions of Readings:

Student Selections (1)

*  Dunlap, G. (1999).  Consensus, engagement, and family involvement for young children with autism.  Journal of the Association for Persons with Severe Handicaps, 24, 222-225.

*  Gresham, F.M., & MacMillan, D.L. (1997).  Autistic recovery? An analysis and critique of the empirical evidence on the Early Intervention Project.  Behavioral Disorders, 22, 185-201.

*  Lovaas, O.I. (1987).  Behavioral treatment and normal educational and intellectual functioning in young autistic children.  Journal of Consulting and Clinical Psychology, 55, 3-9.

*  McEachin, J.J., Smith, T., & Lovaas, O.I. (1993).  Long-term outcome for children with autism who received early intensive behavioral treatment.  American Journal on Mental Retardation, 97, 359-372.

(10) Week of July 16

SUMMARY DISCUSSION and SYNTHESIS

Description of Special Assignments

Development of Grant Proposal (group project)
The purpose of the Grant Proposal project is to provide students with a functional experience related to efforts to enhance systems by raising the funding needed to develop innovations and systematically evaluate their implementation.  The project will be conducted as a group, collaborative effort that will include the identification of funding opportunities, the development of goals and an outline for the proposal, the development of timelines and a division of tasks and responsibilities, preparation of a literature review, problem identification and analysis, plan of operation, and other steps to be determined by the requests for proposals and related documents.  All students will be expected to contribute equal amounts of time and effort to this group project.  The product will be the completed grant proposal.

Individual Project: (1) Development of Behavior Analytic Research Proposal, or (2) Development of a Critical Literature Review on a Selected Topic Relevant to Early Intervention and Behavior Analysis
The purpose of this project is for the student to examine a line of behavior analytic research in early intervention that is relevant to the student=s interests and current or future activities.  The first option involves the description of a specific plan for conducting rigorous and credible research on a defined topic in early intervention.  The required product is a 10-page (double space) paper that includes: (1) a brief introduction that outlines the background for the study (about 1 page), (2) the research questions or purpose, and a clear statement about how the research would expand upon existing knowledge (2 to 1 page), (3) a description of the participants and the context in which the research would occur (2 to 1 page), (4) a description of the procedures (4-5 pages), (5) a statement of anticipated results (1 page), and (6) a bibliography (1-3 pages).

The second option is for a literature review of about 15-20 pages (double space) that examines the literature around a specific topic of interest.  The topic must be approved in advance by one of the instructors.  The written product should include an introduction regarding the topic=s importance with a clear specification of the topic=s boundaries, a clear description of the most relevant research findings that pertain to the topic, an analysis of the research to identify strengths and limitations, and a description of directions that future research should follow.

Evaluation of Student Performance and Outcomes
Students will be expected to attend weekly class discussions and additional meetings needed to complete class projects.  All products are due on the last day of classes in the 10-week summer session.

Class participation will include responsibilities for leading discussions around assigned readings, as well as contributing to other class discussions.

Student participation and products will be weighted as follows:

Participation on the Grant Proposal project
30%

Individual Research Proposal


30%

Class Participation



40%

Grades will be assigned as follows:
90  -  100
A

80  -    99
B

70  -    79
C

60  -    69
D

Below 60         F

