SYLLABUS 
REHAB 503 
BASIC BEHAVIOR ANALYSIS 
FALL 2001   
Instructor: Anthony J. Cuvo, Ph.D. 
Rehn 311A 
Phone 536-7704 
acuvo@siu.edu 
Time: Wednesday 12:00-3:00 PM 
Classroom: Rehn 326 
Syllabus On-line: http://www.siu.edu/~rehabbat/Cuvo/Rehb503.pdf 
COURSE DESCRIPTION & GOALS: 
This is a graduate course that focuses on behavioral principles and their applications to diverse populations. You will read about the philosophy of behaviorism, as well as experimental and applied behavior analysis. Although there are no official prerequisites to this course, an undergraduate courses in behavior analysis (e.g., Rehab. 406) or related work experience will be helpful. This graduate course has a technical vocabulary, and without a relevant academic background you may have to work extra hard to compensate. 
After completing this course the student should be able to discuss: 
• The defining characteristics of behaviorism 
• Behavioral principles and procedures for increasing behavior 
• Behavioral principles and procedures for reducing behavior 
• Behavioral principles and procedures for promoting the generalization and maintenance of behavior 
Primary Texts 
Pierce, W. D. & Epling, W. F. (1999). Behavior analysis and learning (2nd. ed.). Englewood Cliffs, NJ: Prentice Hall. (Chapters not used in this course will be assigned in Rehab 508) (P & E) 
Sulzer-Azaroff, B. & Mayer, G. R. (1991). Behavior analysis for lasting change. Orlando, FL: Holt, Rinehart, & Winston. (Chapters not used in this course will be assigned in Rehab 535. See Table E each class for a summary of major concepts.) (SA & M) 
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O’Neill,R. E., Horner, R. H., Albin, R. W., Sprague, J.R., Storey, K., & Newton, J. S.(1997). Functional assessment and program development for problem behavior (2nd Ed.). Pacific Grove,CA: Brooks/Cole.(O,H, A, S, S, & N) 
Additional Required Readings 
In addition to the primary textbook, readings have been selected from other books and journals. These readings are indicated by the asterisks that precede the references on the syllabus. These readings supplement and are equally important to the textbook. Page through the entire reading packet as soon as you get it and compare it to the syllabus. If you find missing pages, go to the Printing Plant and ask them to rectify the situation. You are responsible for all assigned readings on the due date. 
Requirements and Grading 
1. A 15-minute 10-point quiz will be given at the beginning of 12 classes. If you come to class while the quiz is being administered, you will have until time is up on the quiz to finish. If you come to class after the quiz has been completed, you will not have the opportunity to take it and you will receive a grade of 0 for that quiz. If you plan to be absent from class, it is your responsibility to arrange to take the scheduled quiz or test in advance of the class you will not attend. 
Possible points: 120 
2. Three 1.5-hour tests will be on October 3, October 24, and December 14. On October 4, the time between 6:00-6:30PM will be available for student questions. The test will be between 6:30-8:00PM. On October 3 and 24, there will be discussion of the reading from 6:00-7:20PM,followed by the test between 7:30-9:00PM.The primary focus of each test will be the material from the current unit, but the course material is cumulative. You will be expected to maintain concepts learned in previous units. In addition, questions testing content from the immediately past unit may be asked on the next exam based on student performance on the previous exam. This will be at the discretion of the instructor and announced in class. It is the policy in this course that no one leaves the room during the test. Please take care of any needs before you begin the test. 
Possible points: 300 
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3. There will be two conceptual projects on discrimination learning and task analysis. The requirements for these are at the end of your Printing Plant packet. The first is due October 27 and the second is due November 3. Put projects in professor’s mailbox in Rehn 317 no later than 4:00 PM on the due date. Note that Rehn 317 will be closed between 12:00-1:00 PM and promptly by 4:30 PM. Late papers will have a 20 point per calendar day reduction in their maximum value. 
Possible points: 100 
The final letter grade will be based on the percentage of total points earned. The point to letter grade conversion is as follows. 
A = 520-468 
B =467-416 
C =415-364 
Lower grades are available on the same proportional scale. 
If you have earned 90% of the points on quizzes 1-7, tests 1 and 2, and the two projects (i.e., 333 points exactly; no rounding) and made a minimum score (not average) of 9 on quizzes 8-12, you will be exempt from taking the final exam and receive an “A” in the course. 
• There are several application exercises in the readings. You should be able to do these exercises after reading the material for that class. If time permits, we will work on these exercises in class. If time does not permit, you should work on them outside of class for your benefit. It would be advantageous to consider them before coming to class. 
• Classes may include new material presented by lecture, film, or guest speakers that supplement the reading list. You are responsible for this class material for tests. 
• The book chapters have goals or learning objectives, as well as key terms in bold or listed at the end of the chapter. A good starting point for studying is to define the key terms and give a good example or illustration of the terms in writing. After that, work through answers to the goals or objectives. Work on practical application of the material to human service situations. This will be a big help in preparing for the tests and quizzes. 
• If you are having difficulty with this material, see the course instructor as soon as possible. 
4 • • If you wish to drop this course for any reason, the Graduate School has a 

final date that you can do this. It is your responsibility to drop by the date designated by the Graduate School. 
A grade of Incomplete will be given only under the conditions specified in the Graduate School catalog. 
UNIT 1 
AUGUST 22, 2001-COURSE INTRODUCTION 
Film: B.F. Skinner-Keynote Address: Lifetime Scientific Contribution Remarks 
AUGUST 29, 2001-BEHAVIORISM, BEHAVIOR, & SELECTION 
READINGS: 
Go to web site. This is not in reading packet. “Behaviorism Tutorial”. 
http://psych.athabascau.ca/html/Behaviorism/ 
P&E Chaps. 1&14 
* Anderson, C. M. Hawkins, R. P., Freeman, K. A. & Scotti, J. R. (2000). Private events: Do they belong in a science of human behavior? The Behavior Analyst, 23, 1-10. 
* Johnston, J. M., & Pennypacker, H. S. (1993). Behavior as a scientific subject matter. In Strategies and tactics of human behavioral research (2nd. ed.) (pp. 15-35). Hillsdale, NJ: Erlbaum. 
Film- B.F. Skinner on Behaviorism 
QUIZ 1 
SEPTEMBER 5, 2001-RESPONDENT & OPERANT CONDITIONING 
READINGS: 
P & E Chap. 3,4,5 up to p.109, Chap. 6 
* Davison M, & Jones, B. M., Classical Conditioning 
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QUIZ 2 
SEPTEMBER 12, 2001-POSITIVE REINFORCEMENT 
Go to web site. This is not in reading packet. “Positive reinforcement: A self-instructional exercise”. Read and do all the practice exercises. 
http://server.bmod.athabascau.ca/html/prtut/reinpair.htm 
P & E Chap. 11(read pp. 275-277, 287-292) 
S-A & M. Chaps. 9-13, pp. 570-571 
* Cuvo, A. J., Descriptive Response Consequences 
* Cuvo, A. J., Reinforce Responses, Not People 
* Adams, M. A. (2000). Reinforcement theory and behavior analysis. Behavioral Development Bulletin, 9 (1), 3-6. 
* Cooper, Heron, & Heward, Chap. 23 Contingency Contracting 
QUIZ 3 
SEPTEMBER 19, 2001 RESPONSE CLASS, CONSEQUENCE CLASS & BEHAVIORAL OBJECTIVES 
P & E pp. 27-37 
* Johnston, J. M., & Pennypacker, H. S. (1993). Defining response classes. In Strategies and tactics of human behavioral research (2nd. ed.) (pp. 65-90). Hillsdale, NJ: Erlbaum. 
* Cuvo, A. J. (2000). Development and function of consequence classes in operant behavior. The Behavior Analyst, 23, 57-68. 
* Alberto, P. A. & Troutman, A. C. (1990). Preparing behavioral objectives. In Applied behavior analysis for teachers (3rd. Ed.). New York: Merrill. 
* Cuvo, A. J., The Integration of Assessment and Treatment 
* Cuvo, A. J., Keep Your Eye on the Goals 
* Cuvo, A. J., A Note on Blaming the Student 
* Cuvo, A. J., Take What the Learner Gives You and Teach to the Errors 
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* Cuvo, A. J., Incidental Teaching 
* Cuvo, A. J., Don’t Offer Choices That You Don’t Intend to Honor 
* Cuvo, A. J., General Training Model 
* Performance Discrepancy & Behavioral Objectives Project 
QUIZ 4 
SEPTEMBER 26, 2001-SCHEDULES OF REINFORCEMENT 
For all schedules in the readings, you should be able to describe their operations and performance characteristics. For a study guide, make a list of all the simple and complex schedules and write their operations and characteristics. See the Tables below. 
S-A & M, Chaps. 31-32, pp. 581-582 
* Cooper, Heron, & Heward, Chap. 12 Schedules of Reinforcement 
P & E Chap. 7, pp. 271-273, 280-286 
* Davison, M. & Jones, B. M., Simple Schedules and Feedback Functions 
* Davison, M., & Jones, B. M. Complex Schedules 
* Cuvo, A. J. A Clarification on Interval Schedules 
* Table 7-1 on reinforcement schedules 
* Lee, D. L. & Belfiore, P. J. (1997). Enhancing classroom performance: A review of reinforcement schedules. Journal of Behavioral Education, 7, 205-217. 
* De Luca, R. & Holborn, S. W. (1992). Effects of a variable-ratio reinforcement schedule with changing criteria on exercise in obese and nonobese boys. Journal of Applied Behavior Analysis, 25, 671-679. 
* In Class Schedule Exercise & Schedules Demonstration Exercise 
QUIZ 5 
OCTOBER 3, 2001 STIMULUS CONTROL & CONTEXTUAL VARIABLES 
READINGS: 
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P & E Chap. 8 (excluding pp. 191-198) 
* Cuvo, A. J., Absolute vs. Relative Stimulus Control and Stimulus Presentation 
* Cuvo, A. J., A Note on Stimulus Control and Presentation of Stimuli 
S-A & M, Chap. 15 
* Michael, J. (1993). Establishing operations. The Behavior Analyst, 16, 191-206. 
* Dougher, M. J. & Hackebert, L. (2000). Establishing operations, cognition, and emotion. The Behavior Analyst, 23, 11-24. 
* Kennedy, C. H. & Itkonen. (1993). Effects of setting events on the problem behavior of students with severe disabilities. Journal of Applied Behavior Analysis, 26, 321-327. 
* New England Center for Children Discrimination Training Program. This is not in reading packet. It will be a separate document. 
UNIT 1 TEST Class first; Test 7:30-9:00PM 
UNIT 2 
OCTOBER 10, 2001-STIMULUS CONTROL & PROMPTING 
READINGS: 
S-A & M, Chaps. 16-17, pp. 572-573 
* Van Houten, R. (1988).The effects of advance stop lines and sign prompts on pedestrian safety in a crosswalk on a multilane highway. Journal of Applied Behavior Analysis, 21, 245-251. 
* O’Neill, G. W., Blanck, L. S., & Johnner, M. A. (1980). The use of stimulus control over littering in a natural setting. Journal of Applied Behavior Analysis, 13, 379-381. 
* MacDuff, G. S., Krantz, P. J., & McClannahan, L. E. (1993). Teaching children with autism to use photographic activity schedules: Maintenance and generalization of complex response chains. Journal of Applied Behavior Analysis, 26, 89-97. 
* Stimulus Control Project 
QUIZ 6 
8 
OCTOBER 17, 2001-TRANSFER OF STIMULUS CONTROL 
READINGS: 
S-A & M, Chap. 18, pp. 573-574 
P & E, pp. 195-198 
* Cuvo, A.J., & Davis, P.K. (1998). Establishing and transferring stimulus control: Teaching people with developmental disabilities. In J.K. Luiselli & M.J. Cameron (Eds.), Antecedent control procedures for the behavioral support of persons with developmental disabilities. (pp. 347-369) Baltimore: Brookes. 
* Stevenson, C. L., Krantz, P. J., & McClannahan, L. E. (2000). Social interaction skills for children with autism: a script-fading procedure for nonreaders. Behavioral Interventions, 15, 1-20. 
* Charlop, M. H. & Walsh, M. E. (1986). Increasing autistic children's spontaneous verbalizations of affection: An assessment of time delay and peer modeling procedures. Journal of Applied Behavior Analysis, 19, 307-314. 
* McCartney, L.L.A. & LeBlanc, J. M. (1997). Errorless learning in educational environments: Using criterion-related cues to reduce errors. In D. M. Baer & E. M. Pinkston (Eds.), Environment and Behavior. (pp. 80-96). Boulder: Westview. 
* Prompt Delay Project 
Film: Looking for Words 
QUIZ 7 
OCTOBER 23, 2001-OUT OF CLASS DISCRIMINATION TRAINING PROJECT DUE 
OCTOBER 24, 2001-SHAPING, CHAINING, & COMMUNICATIVE 
BEHAVIOR 
READINGS: 
S-A & M, Chaps. 19-21 
* Cooper, Heron, & Heward, Chap., 15 Behavior Chains 
P & E, pp. 273-274, Chap.12 
* Horner, R. D. (1971). Establishing use of crutches by a mentally retarded 
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spina bifida child. Journal of Applied Behavior Analysis, 4, 183-189. 
* Hagopian, L. P., Farrell, D. A., & Amari, A. (1996). Treating total liquid refusal with backward chaining and fading. Journal of Applied Behavior Analysis, 29, 573-575. 
* Cuvo, A. J., Leaf, R. B., & Borakove, L. S. (1978). Teaching janitorial skills 
to the mentally retarded: acquisition, generalization, and maintenance. 
Journal of Applied Behavior Analysis, 11, 345-355. 
* In Class Task Analysis Project (Work on this before coming to class) 
TEST 2 Class first; test 7:30-9:00PM 
NOVEMBER 3, 2001-OUT OF CLASS TASK ANALYSIS PROJECT DUE 
UNIT 3 BEHAVIOR REDUCTION, GENERALIZATION, MAINTENACE 
NOVEMBER 7, 2001-REDUCING BEHAVIOR: PRINCIPLES 
READINGS: 
P & E Chap. 5 (pp. 109-121), Ch. 9 
S-A & M, pp. 395-398, Chaps. 23-28, pp. 576-579 
* France, K. G. & Hudson, S. M. (1990). Behavior management of infant sleep disturbance. Journal of Applied Behavior Analysis, 23, 91-98. 
* White, A. G. & Bailey, J. S. (1990). Reducing disruptive behaviors of elementary physical education students with sit and watch. Journal of Applied Behavior Analysis, 23, 353-359. 
QUIZ 8 
NOVEMBER 14, 2001-REDUCING BEHAVIOR: FUNCTIONAL ASSESSMENT & PROGRAM DEVELOPMENT 
READINGS: 
O,H,A,S,S,&N-read whole book 
QUIZ 9 
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NOVEMBER 21, 2001-FUNCTIONAL ASSESSMENT & POSITIVE BEHAVIORAL SUPPORT 
READINGS: 
* Pyles, D. A. M., Muniz, K., Cade, A., & Silva, R. (1997). A behavioral diagnostic paradigm for integrating behavior-analytic and psychopharmaco- logical interventions for people with a dual diagnosis. Research in Developmental Disabilities, 18, 185-214. 
* Derby, K. M., Wacker, D. P., Peck, S., Sasso, G., DeRaad, A., Berg, W., Asmus, J., & Ulrich, S. (1994). Functional analysis of separate topographies of aberrant behavior. Journal of Applied Behavior Analysis, 27, 267-278. 
* Day, H. M., Horner, R. H., O'Neill, R. E. (1994). Multiple functions of problem behaviors: assessment and intervention. Journal of Applied Behavior Analysis, 27, 279-289. 
* Anderson, C. M. & Freeman, K. A. (2000). Positive behavior support: expanding the application of applied behavior analysis. The Behavior Analyst, 23, 85-94. 
QUIZ 10 
NOVEMBER 28, 2001 GENERALIZATION 
READINGS: 
S-A & M, Chap. 29, pp. 580 
P & E pp. 191-194 
* Cuvo, A. J., Stimulus and Response Classes: Direct Training, Discrimination, and Generalization 
* Poche, C., Brouwer, R., & Swearingen, M. (1981). Teaching self-protection to young children. Journal of Applied Behavior Analysis, 14, 169-176. 
* Horner, R. H., Sprague, J., & Wilcox, B. (1982). General case programming for community activities. In B. Wilcox & G. T. Bellamy (Eds.). Design of high school programs for severely handicapped students. (pp. 61-98). Baltimore: Brookes. 
* Albin, R. W. & Horner, R. H. (1988). Generalization with precision. In R. H. Horner, G. Dunlap, & R. L. Koegel (Eds.). Generalization and maintenance. Baltimore: Brookes. 
Film: Behavioral Treatment of Autistic Children 
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QUIZ 11 
DECEMBER 5, 2001- MAINTENANCE 
S-A & M, Chap. 30, Re-read 31-32 (See schedules of reinforcement class) 
* Re-read Table 7-1 on reinforcement schedules and Cooper et al., Ch. 12 from reinforcement class 
* Cooper, Heron, & Heward, Chap. 26 Self-management 
* Altus, D. E., Welsh, T. M., & Miller, L. K. (1991). A technology for program maintenance: Programming key researcher behaviors in a student housing cooperative. Journal of Applied Behavior Analysis, 24, 667-675. 
QUIZ 12 
DECEMBER 14, 2001 
UNIT 3 TEST 8:00-9:30AM Room TBA 
